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CONFLICTOLOGICAL COMPETENCE AS A COMPONENT OF PROFESSIONAL COMPETENCE OF UNIVERSITY TEACHERS

1. INTRODUCTION

In modern world the need for knowledge and conflict management skills is becoming increasingly important. The presence of contradictions in the educational process makes conflict inevitable. Social, economic and psychological factors increase the conflict potential of educational process.

Educational organizations differ from others by their unique and complex mission, which is to provide training, education, cultural and spiritual development. The final "product" of an organizational functioning is a person [1]. Antsupov A., Shypilov A. [2], Rybakova M. [3], Tyomina S.[4], Semychenko V. [5] pay attention to the following peculiarities of conflicts in teaching process:

- conflicts in educational institutions permanently break the system of relations; 
- they can cause teachers’ dissatisfaction with their work; 
- interpersonal conflicts between teachers and students greatly affect the mental state of their health and lead to stress; 
- they have negative impact on educational outcomes;
- conflict relations arising from a teacher can lead to students’  ignoring of  a teacher’s  requirements; 
- differences in life experience of participants create a different level of responsibility for errors in resolving conflicts; 
- conflicts in educational process are easier to be prevented than to be resolved successfully.
A profession of a teacher is recognized among the most difficult because of its psycho-physiological tension. According to the analysis of recent research and publications on high school, the main cause of conflict among members of the educational process is considered to be the lack of necessary knowledge and skills in conflict theory and their implementation in educational practice [6].

In recent years, the problem of conflictological competence has been researched very actively. The issue of the essence, structure, features of formation of conflictological competence of various experts has been studied in philosophy, sociology and pedagogical conflictology. 
Сonflictological competence, according to Scherbakova O., is a system of scientific knowledge about conflict, conflict management skills and personality traits which are developed in a process of special training [7]. Conflictological competence is the ability of the subject (organizations, social groups, social movements, etc.) to carry out activities aimed at minimizing the destructive forms of conflict.
The analysis of scientific papers on the issue of conflict led to the conclusion that the ability to manage conflict situations is one of the most important components of professional competence of the individual. Such researchers as Leonov N. [8], Berezhna G. [9], Yaroslav L. [10] mention such components of psychological conflict competence of the individual as specific cognitive style, creative thinking, openness, ability to manage negative emotions, collaboration, communication skills, sensitivity.

Thus, in our point of view, the conflictological competence of teachers – is a multi-component formation of professionally important, socio-psychological and behavioral characteristics, which helps a constructive resolution of conflicts between the members of the educational organization. 
We consider the following components of conflict competence of teachers: cognitive, emotional and behavioral.

The cognitive component – is the knowledge of theory, understanding and adequate perception of pedagogical conflicts. The emotional component  – emotions that prevail in the pedagogical interaction (positive or negative), and the ability to control them. The behavioral component involves a high level of conflict resistance and collaboration as a style of behavior in a conflict.

2. THE METHODOLOGY OF THE RESEARCH

The subjects of this research are a total of 216 teachers (males – 35,2% and females – 64,8%) from Ukraine and Hungary. Married – 63,4%, single – 36,6%. Aged 20-30 – 16,7%, 31-40 – 42,6%, 41-50 – 28,2%, more than 50 – 12,5%. Teachers of social sciences and humanities from private universities – 39,4%  and state universities  – 60,6%. Random sampling was used.

To assess the level of development of the cognitive component of conflictological competence participants used the method of "unfinished sentences." Teachers continued sentence: "Conflict – is ... ". The response was considered "correct" if all most significant signs of conflict were mentioned. The response was considered "partially correct" if not important signs were given by the respondents.  And the answer was considered "wrong" if the answer was missing or insignificant signs of conflict were mentioned. 

The level of development of the emotional component of conflictological competence was estimated by a valuation technique of psychological atmosphere in the team. Also the evaluation of reactive and personal anxiety developed by Spielberger was used in this research. 

The behavioral component of conflictological competence was measured with the help of Assinger Test (assessment of aggression in relationships) and Thomas-Kilmann model (which provides five main styles of human behavior in conflict situations: competing, avoiding, accommodating, collaborating, and compromising. For qualitative analysis of empirical data the methods of mathematical statistics were used.
3. THE RESULTS
The results of the research showed that 19,4% of university teachers have  low, 72,7% – medium,  and only 7,9% a high level of the cognitive component of  conflict competence.

These data indicate the need for theoretical training of majority of teachers for issues of conflict resolution, so that when faced with a conflict situation in their work, they could perceive and understand it adequately.
The results showed that the majority of university teachers have a low level of reactive anxiety, but medium and high levels of personal anxiety.
Also we can judge from the results of the research that the majority of respondents assessed psychological atmosphere in their team of low and medium level.

In general, the results showed that the majority of university teachers (45,8%) have a medium, 25% – low and 29,2% – a high level of the development of the emotional component of the conflict competence. 

As for measuring the behavioral component, we can state that the most part of participants have a medium level of aggressiveness.
From the results of Thomas-Kilmann test we can state that most teachers use avoiding as style of behavior in conflict. But collaborating, which is considered the most productive style of behavior, "win - win" strategy, is used by the fewest teachers.
In general, the majority of university teachers – 49,1% –  have medium, 31,9% –  low and only 19% have a high level of development of the behavioral component of the conflict competence.

The levels of development of general integrated index of conflictological competence were determined on the basis of calculating the arithmetic mean (M) and standard deviation (σ) levels of cognitive, emotional and behavioral components.

The levels of the development of the general integrated index of conflictological competence are shown in the table below:
Table 1:  the integrated index of the levels of conflictological competence
	integrated index
	low level
	medium level
	high level

	
	34,3%
	33,3%
	32,4%


As for the results within countries, the bar charts below show the differences of the levels of the development of conflictological competence of university teachers in Ukraine and Hungary.
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Figure 1: integrated index of conflictological competence of university teachers in Ukraine and Hungary
The results of the research revealed that 19% of Ukrainian university teachers have low, 35,3% - medium and 45,7% - high levels of development of conflictological competence, whereas 52% of Hungarian university teachers (almost 3 times as much as teachers from Ukraine) have low, 31% - medium and only 17% - high levels of development of conflictological competence.

As for the gender of the participants of the experiment, we can state that low and medium levels of conflictological competence prevail among women, while medium and high levels of conflictological competence – among men. See table 2 below:
Table 2:  the integrated index of conflictological competence within gender
	gender
	low level
	medium level
	high level

	female
	40%
	32,9%
	27,1%

	male
	23,7%
	34,2%
	42,1%


These results coincide with those of other researchers.  Such scholars as L. Orban-Lembryk [11], M. Piren [12] argue that taking into account gender and age differences may be a factor in preventing conflicts in the team of an organization. “Gender differences are often the causes of conflict, because of psyco-physiological differences, differences of interests, values ​​and approaches to solving problems" [12, p.118]. Purely female groups are considered to be more conflict while heterosexual groups are more stable. 

Age differences are also a factor of problems and conflict. M. Piren notes that there are periods that can be called conflict age. The tendency to conflict during such periods is the norm of personality development. Conflict periods occur every ten years [12].

Table 3:  the integrated index of conflictological competence within age
	age
	low level
	medium level
	high level

	20-30
	27,8%
	38,9%
	33,3%

	31-40
	46,7%
	31,5%
	21,7%

	41-50
	27,9%
	32,8%
	39,3%

	over 50
	14,8%
	33,3%
	51,9%


The university teachers in our research of the age groups 41-50 and over 50 years showed the result of the highest level of development of conflictological competence, whereas the teachers of the age group from 31 to 40 years have the lowest level of development of conflictological competence.
As for the marital status of the respondents, there are obvious differences in the results of this research.

Married university teachers have highly developed conflictological competence. Unmarried – low level of conflictological competence.

Table 4:  the integrated index of conflictological competence within marital status
	marital status
	low level
	medium level
	high level

	married
	30,7%
	31,3%
	38%

	unmarried
	40,5%
	36,7%
	22,8%


The reason for this difference could be that people who have families learn to improve interpersonal relationships. They try to control emotions, to be more patient, sympathetic, and tolerant. Married people look for the most productive style of behavior in a conflict situation.
4. CONCLUSIONS 

In our opinion, conflictological competence should be formed in educational process in universities, the aims of which must be not only the mastering of complex conflictological knowledge and skills, but also development of an active position in conflict, creating a professional type of thinking (reflexivity, creativity, etc.), social competence and social intelligence. The level of development of conflictological competence varies depending on gender, age, marital status, nationality. 

The overall result of this research showed that university teachers, who participated in the study, have low and medium levels of development of conflictological competence. 

These results can be used by psychologists and university administration in order to develop and make corrections in conflictological competence of teachers of higher educational institutions.

Certainly, the further research of these issues is necessary both in theoretical and practical terms.
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